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WRtTINCt A VENTURE IhfrO THE DYNAMICS OF CRE- 
ATIVt EXPRESSION - Order No. 7907011 

ALLAN, Rot>ert James, A.D. Tt^e UniveraUy of Michigan, 197S. ' 
110pp. Chairperaon: Bart^ara Bono 

Working from the basic asja^umption that creativity U funda- . 
mental to the acquisition of language skills, this {>aper endeav- 
ors to explore some processes basic to original, experiential, 
thus meaningful written expression and to suggest methods at 
" developing a writer's creative aptitud^. Heightened awareness . 
of one^s day ^o -day world and recognition of the coirtbinatorlal 
power of language are key factor* in this exploration. . 

The study of the mental processes and how they relate to ' 
written expression was undertaken with the 4htention of offering 
an aliernative to what Ken Macrorje ( Upt aught; 1970) has labeled 
^Enfflsh" --unfeeling, sometimes confMsed, ma^ny times instltu* 
tloiialUed language^ Writing teachers have long deplored etich 
superficiality and deadness in student writ^g, bi^tnot enough 
has been done to remedy it. , ' , ' ' 

in order to exercise our associative mechanisms, which play 
a key rolrtn creative expression, we must We sufficiently 
large amounts of data, in general, and sensory stimuli, in par- 
ticular. Thf more data supplied to the mind, the more inter- 
relatlohshipil it can create.' This takes awareness and senei- 
tlYlty — the cornerstones of creative development. Aqd the 
greatest source of original (viz. immediate and personalized, 
senspry and concreterxiata4s one's own experience. Therefore, 
this boundless, and original source should provide the bulk Of 
material for the student -writer. At the same time^ use. of sen- 
sory modifiers and streak of consciousness offers the associa- 
tlY# proeesses opportunity for development. 

ilany of the concepts as well as the exercises (synaesthetlc^ 
word combination, for example) set forth-in this paper presuml^ 
a certain- child -like attitude; in fact, find their origins in child- 
like thou^t processes. When combined with the adult mentality, 
however, these mechanisms enable us to restructure experience 
via ianguage artist ically:..applied. V. 

The paper begins with a rather conventional though, at the 
same.tlme, creative method of accumulating vocabulary. The 
sucffsted technique taps secondary sources, and entails ^e 
creative. manipulation of borrowed phrases. It inlroducei the - 
student -writer to the study of variations. 

On \he assumption that effective written images allow the 
reader to conjure up corresponding mental images, mental 
imafing exercises as well as exercises utilizing (concrete) 
written Images are considered and their effectiveness evalu* 
ated. Apperception exercises have been included which are de- 
signed to develop the writer's ability to use relevant memory 
traces. The stream of consciousness technique can then be 
usefully examined and practiced by the student -writer. 

Through metaphor, a writer can not only make the strange 
familiar^ but also render everyday experience in new and ex- 
citing ways, malcing the familiar strange. It is even possible 
•for a #riter to make the strange stranger by,putting the unfath- 
omable Into psychically -affected language. This possibility is 
touched upon in a brief study of Edgir Allan Pd^'s poetic meta- 
phor. Finally, a practical study of conventional metaphor is ini- 
tiated and various^exercises suggested for the student -writer. 

. Journal writing can be Inyaluable in any composition course. 
^Besides sharpening consciousness, in general, Journal writing 
promotes introspective observation and sensitivity because thjt 
relUetancy most of us have in showing our most sensitive re- 
spMses Is for the most part allayed through the anonymity ex- 
t#wHd'4>y the symtx)lic encapsulation of these responses in lit- 
erary Images, and through the privacy of a limited readerihif . 

bi.c^onclusion, ft is suggested that there should be greater* 
effort exerteid 6y schools and colleges to develop the creatl 
potentlk^ of . student -writers . Innate language skills (such as 
CQMtructiop of me(hiph9rs^and analogies), further developed, 
be useful in formal as well as imaginative writing. At the saine 
lime, various literary devices, which have counterparts in the 
hietery of mental organization, can W studied and practiced for 
ttoir own intrinsic value*. This, in itself, can be a rewardlhf' 
#»pertence for the student -writer. 




THE EFFECTS OF MODULAR SCHfebULING ON STUDENT 
SUCCESS IN FIRST-^*EMESTER FRESHMAN COMPOSITION 
. Or(Jer No. 7824573 ^ 

CRANE^ Vicki Ann, Ed.D. Northern Arizona University, 1978. 
7Spp. ^vlser. Dt. Ray R. Hagelberg 

Three research questions were examined In this study: 

1. Are students more successful In first-semester fresh- 
man composition on th^i modular schedule or the tradU 

, tlonal schedule? i * 

2. Do sturfents receive a larger proportion of higher grades 
on the modular or traditional schedule? 

S. Is there any dlfferencp in theWect of sex or /thnlcity 
on success In freshman composition as a function of 
traditional or modular schedi^fllng? 

The sample for, this study was /r awn from the total popula- 
tion of students at Arizona Weste/n College (AWC), Yuma, 
Arixooa, who took first semester composition In the fall semes- 
ter between 1972 and 1975. F^r Instructors were selected for 
the study from the total popu^ion of «ight freshman composi- 
tion instructors. Selection wis based on the fact that the four 

Mnstructofs taught .freshman composition at A WC during all ^ 
four years under Investigation. Rosters for use In the study 
were selected to match the first two years, prior to the incep- 
tion of modular scheduling, with the second two year# after the 
Inception of modular scheduling, according to course by instruc- 
tor. Studenjs selected for the study were those whose names ap- 
peared on the selected faciiUy rosters. Hence, the control group 
consisted of227caseswhotook freshman composition in a tra^ 
dltiortal fifteen-week semester; the experimental group con- 
slated of?43cases who took 'the saine content In five- week modu- 

, lar blocks. Comparisons between the experimental ^d control 
^ groups were made todetermlne the effects of the modular sched- 
ule on eludenl success as m^a^uj-ed^y instructor grades; 

Analysis the data lead to the following findings related to 
the three research questions previously mentioned. 

1. The chl-square Indicated that students are more success- 
ful on the modular schedule. 

■i 

2. A comparison of the grade distributions for the two sched- 
ules showed an upward 'shift of 19.21 percent of the 
grades given on the modular schedule which demonstrates 
that a larger proportion of students receive higher * 
grades on the modular schedule 

y Both malps and females were more succe&sful on the 
moduhir schedule. Anglo-Americans were more suc- 
^IMSful qn the modular schedule; Mexican-American 
V students and students of other ethnic groups were i\ot. 
Anglo-American females and females of ot^r ethnic 
groups were more successful on the modular schedule; 
Mexican-American females were not. Angto-Amirican 
males were more successful on the modular schedule; • 
Mexican-American m ale ^ and males of other e^ic 
^ groups were not. 

The results of this study suggest that students are more 
successful in first-semester freshman composition on the mod- 
ular schedule t^im on the traditional schedule. 

An unexpected finding of this study was that the prgptfrtibn 
of minority males who received credit on the modular schedule 
exceeded the proportion of minority females who received 

f dlt, a reversal of the usual trend for females to be more 
ceeaful tn fVeshm;ui composition, a fact i§upported by this 
^. , ' 

^-s^esults of this study imply that because student^s receive., 
higher' |rad«s In freshfnan composition on ^he modular sched- 
ttUf, they may l^e developing better writing skills, as evidenced 
by t^eee Itjtproved grades which measure the degree of cpm- 
petendy obtained. 

TIjese results, therefore, sup|^)rt the usV of modular Sched- 
uling for the toachlng^of freshm;ui cf^mposltion. 



OBOWTH IN WRITING ABILITY THltoUCH IMMERSION IN 
A UNIVE8SITY DISCIPLINE '} Order No. 7905007 

DOHANEY, .^rti9 Thereaa^ iBd.D. BoHton University School 
Of Education, 1978. 131pp. Major Prof esson Thorn as G 
Devine 

» 

The purpose of this study was to determine whether studehts' 
writing skills Improved as a resuU of a four year immersion 
in a university discipline. The »tudy was carried out at the r 
University of New Brunswick and the disciplines involved were 
civil engineering, forestry, business administration, nursing, 
mechanical engineering, forest eagineering, English, history' 
and edciology. The University of New Brunswick does not have 
a comjpulsory freshman compositluh program, and therefore 
with the exception of the students ln*ciyil enj^neerlng and for- 
estry - two disciplines which have compulsofy technical writing 
instruction in their third and (ourth year respectively - none of 
the other students had any formalized writing irtatniction whUe 
at theunlversity. Improvement In writing skUls, therefore, for 
not have this instruction, would have had to come 
irom the reading and writing assignments which formed part of 
the requirements for courses in their particular discipline. 

A comparison of results from a standardized test, which was 
initially administered to the students at freshman entrance and 
readministered to them in their graduating year, waa used to 
, determine the findings. Researched essays which were written 

Sf th# students in the spring of their graduatli^ year as part of 
elr cwrse requirement were, with the students' permiasion, 
collected from the instructors of these courses. The assump- 
tion waa made thdt the scores from the researcher essays and 
the scores from the standardised test would show a positive 
correlation, and because of this, the' researched essays would 
b* used to substantiate the findings of the standardized test 
scores. * ^ 

Although the central concern of the study was the determina- 
tion of growth -in writing ability a? a rjesult of extended immer- - 
slon in an academic discipline, a secondary concern was the 
det^nnllation.of the benefit of the writing instruction courses. 
It was expected that the effects of the writing instruction would 
be reflected in the fecores from the standardized test and in the 
•cores from the essays. 

A statistical analysis was carried out on the data and th 
major findings wpre as follows: . 

(a) Growth m writinp skills did occur (ut|the 0.05 level of sig- 
nificance) for both organization and style. Less growth accrued 
in organization than in style. Although significant, this incre- 
ment in growth fdr the total sam^ wtts ^ry smalL,, 

(b) The students who had writing instruction had lower poet 
•cores on their standardized test than the shidents who did not 
have this Instruction* However, the vl^ritlng-instructed students 
made greater gains Irdm pre-test to post-test in both writing , 
qategories - style and oCgarflzation. 

(c) There was no significant difference between the scort^^ on 
the researched essays of those who had received writing' 
Inatniotion and those who had not received this instruction* V 

(d) Essay scores were generally higherin both categories of 
writing than were the scoi^es of \he standardized test. 

(•) A toiltive^cor relation did not exist between thm scores on 
the esaays and the: scores on the standardiaed test, 

Thesf findings would Indicate that being Immen^ed in a uni- 
versity discipline, and carrying out tbe writing and reading re- 
^q^iremMts for that discipline wilVjiot subistantlally Increase a 
student's writing skills. As well^ if l^e slow growth nature of 
literacy Is to be taken into account, writing instruction courses 
ahould b# pf considerably I6nger duration than one semester, 

Areai^TC>future research are suggested* 




4 



A COMPARISON OF A MASSED AND A SPACED HLM 
I>»BINTATION AS STIMULI FOR CREATIVE WRITING 
0» FOURTH AND FIFTH GRADERS Order No. 7907SS1 
» • 

FIRNANDEZ, Antonio Alfonso, Ph.D. Michigan Stati^ Unl»er- 
•Ity, 1*78. 220pp. 

• R«March on the use of films In education has dlmlnlih«4 
rlnc* Its Golden Age, the years during and Immediately foUow- 
Inc World War n. The dec line has been Occurring, unfortu- 
nately, during the decades when motion pictures and television 
h»ve become Increasingly rnfluentlal in the society. 

For this study an animated, silent motion picture was de- 
• slfned to be used In two methods of presentation as stimulation 
for the original writing of fourth and fifth grade children. The 
_.fllm was open-ended; the story built to a climax and then 
stopped In film versloiv A, the Spaced presentation four 
stopping points of eight seconds each were used to Intei-rimt 
the viewing and engage the students In a questlonlng-llstrfnlng- 
thlnklng activity based upon the film's developing story. In 
version B, the Massed presentation, no stops were included- 
the same questlonlng-llstenlng-thlnklng activity occurred after 
the film viewing, it was hypothesized that If Student -teacher 
Interaction occurred.wlthln the viewing, the resulting stimulus 

• for creative writing would be greater than If the same inter- 
action occurred after the viewing. 

The population for the study Included four classrooms of • 
fourth graders and four classrooms of fifth graders, a total of 
171 children; in a suburban metropolitan school district Class- 
rooms were randomly assigned to the two treatment modes 
The ewperlmenter Introduced the film, presented the questions 
« the designated points, and asked the children to write 
Interesting endings for the unfinished film. The writings of 
both student groups were mbced together and presented as one 
s*t of papers to two trained raters for evaluation using a ho- 
•'-♦t'^iwieral impression marking Jnstnument -Correlation of 

response was .86. Rater evaluations for the two mode, 
of presentation were rank-ordered from 1 to 171 and analyzed 

«niependent samples^L- 
nlflcant difference was found between the Massed and the 

SLT^ ZT^'^T -^'^ '''^"^ °' viewing- 
lhat is, children who were asked all questions after viewlS'th. 

^ lZrln \'"^"" '"''^""^ hlgher average scoresThaJ 
children who were asked the same questions at Intervals with!.* 
the viewing sequence. This result Is contrary to the main Iv 
, pothe.1. proposed m the design of th;.qtudy '° "^'^ ^y- 

The following research questions were also examined: 
> (1) correlations between the student wrltlngs^SThTSehU' 

gram, (2 differences In the quality of writing of boys and .Irl. 

7J^m.nTSri^ measured -by the Michigan Educational A.: 
Mssment Program reading examination (< .001). Difference. 

• o^;.H.T; 0«'"n '"'^'''^ presentation :: r 
Of |lrl. (s .05). No differences In the writings by sct wire 

L M i*^ ^^"'^^ P'"'^"'^"'***''^"; the top quar^^^^^ 
StS. or"th "e' '''^''"^/'•-r 'n tL bottom"' 

Thl u ^^'f """^ ^P'"^*^ presentations. 

fect^elvT ,H "^'"^ be used ef- 

SelSiJn *F ci^mblned wlth student-teiher 

l^ILTvi l/-''*^'' ''"'^'^ '» "'^•^^"^ t° determine the moTt 
effective modes of presentation for Instructional films A 
. l lcatlor of the design of this study. Incorporatl^ df.c^r^" 

^/ L"^ questioning; would'be feSlb?^ if M^Ve 

number of chassrooms were available. "'^ " a targe 
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ELIOT AND THE TE ACHING OF COMPOSITION 

Order No, 790787S 



FLAHERTY, Terrance Joseph, Ph.D, Northwestern Univeriity, ' 
1971. 361pp. Adviser Wallace W. Douglas 

(Jharlts W. EUot, president of Harvard from 1^69 to 1909,' 
wai linportant In shaping the school subject we call English 
'composition. This study examines the social thought 6t Eliot 
in two related areas: the teaching of composition and the clus- 
ter of concepts associated with the phrase **laDguage and nation- 
alism/ 

Part one of this dissertation (Chapters Two through Five) 
argues that Eliot had an Important role In defining the' subject 
English. Chapter Two describes the state of mother -tongue 
instruction In 1869 In the United States^ Eliot spoke of "educa- 
tional construction** as a more appropriate term than educa- 
tional reform fpr what he was trying to do, and this Is clearly 
illustrated by the chaotic conditions in (nother -tongue instruc- 
tion. I pay particular attention to rhetorical Instruction at Har- 
vard before 1869, focusing' especially on the practice t)f Edward 
Tyrrell Channlng, who may be called the first serious teacher 
^ of composition In this country. 

Chsptey Three examines what Eliot said about mother- 
toftgue study. While Eliot was a prolific writer and speaker, 
h« nlver devoted an entire article or speech to mother -tongue 
instruction. Yet his statements make It pi ear that composition 
was to the core of the curriculum, the one subject that each 
child was to study throughout his formal^ schooling. 

Chapter Four examines Eliot's attempts to ''stimulate* the 
schools in the area of mother -tongue Instruction. Three chief 
attempts are examined: entrance requirements and examina- 
tions, th« rep oi'ts of the Committee on'Composltlonand Rhetoric 
to the Overseers of Harvard College, and the Report of the 
Committee of Ten. 

Chapter Five examines the growth of Harvard's English 
dspartment from IB69 to 1909. Harvard's English department 
was important a model for other colleges and universities. 
vJSliot's appointment of Adams Sherman Hill, *high priest of 
correctness and conformity to good usage,* as Doylston Pro- 
f#ssor of Rhetoric and Oratory, was an important step In defin- 
ing composition. Eliot's appointment of Francis James Child, 
a German^tralned scholar, as Harvard's first professor of 
Cnglishi was anjmportant step In defining the' subject English. 
Through his important appointments Eliot joined disparate stud- 
ies Into one subject, and shaped our concept of whiit an English 
department should do. 

Part Two of this dissertation seekff to determine m^ere 
^ Eliot got the Idea for joining such disparate studies together, 
and why Eliot felt that composition was such an important study. 
Chapter Six argues that Eliot's mother-tongue curriculum was 
modeled on the German mother-tongup/ currlcutt^m. It de- 
icribes mjother -tongue Instruction In Germany during the nine-^ 
tssnth* century, and points out similarities. between the Germail 
mother-tongue curriculum and the curriculum Eliot worked for 
and advocated. 

Although Eliot used tl^e German mother -tongue curriculum 
as a model, his goals and motives were different than those of 
. German feducatots and theorists. Chapter Seven introduces a 
few concepts which are^sociat^ witb language and' nation- 
alism, examines the tradltlonii of American language nation- 
iM ism, and suggests tliai Eliot's goals and motives are bes\ 
'•xplsinsd In terms of American language nationalism^ Eliot, 
and other American theorists and educators whone statements 
I sxlimins, iGd a different view of what language Is an^ what 
languags InsiVuctlon should do than German theorists* and edu- 
caters. Thes^ different views account for Eliot's emphasis on 
composition and his willingness to use the German curriculum 
as a general, model while altering it^to serve a different. end. ^ 
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TRANSFER EFFECTS OF CitlTlCAL THINKING INST^UC-.' 
TlON IN DEBATE TO EXPOSITOCY WRITING 

Order No. 7913721 

GEHRKE, Anltra Lynng Reed, Ed.D. University of Califomlv' 
Los Angeles, 1979. 13Ti/p.. Chairman: Professor Charlotte A 
Crabtree r ■ 

■ 

This study lnvestlgate4whether an Instructional unit empha 
sl«ing the steps of partitioning the argument and recognizing 
warrants In arguments, as taught in debate, would contribute to 
Successful expository wrltlngf Critical thinking skills utlll2;ed 
bpth In the oral mode of debate and the written mode of com- 
posfllon were delineated. An Instructlonafprogram was de- 
veloped to teach the process of partitioning the argument and 
the skill of recognizing warrants In arguments: 

Hypotheses predicted that experimental subjects. Instructed 
In the critical thinking processes of debate, would (1) scofe 
iignlflcantly hlgher^on the WISTtRA Evaluation of Reasoning 
Test than controte; and (2) score significantly higher on the 
written expository, essay task than controls. ' 

In addition. It was hypothesized that experimental subjects 
scaring Oilgher on the WJSTTRA pre -test* would score slgnlfU 
cantly higher on the written essay post -test than would expert- 
niental Subjects scoring low on the WISTTrX pre-test. 

This study employed a quasUexperlmental pre-test, post- 
test control group design. Subjects were 106 freshman sind 
sophomore high school students in a 4 intact, 3-level felfcises 
from the Kern Union High School District. Intact classes were' 
randomly assigned to the experimental and control (English 
composition) classes. ' 

Effects of the two Instructional treatments were studied for 
the following outcomes: (1) students' critical thinking skills, 
measured by performance on the Wisconsin Tests of Testimony 
and Reasoning (WISTTRA), Test R-1, selected to test the ability 
to recognize and select ^data, warrants, and claims; aijd (2) stu- 
dents' com^gltlon skllt8,^*demonstratea in two pre-test and two 
iwst^test 300-word expository essays. To score students' 
essays, the Diederich Scale was modified to Include the 5 sub- 
scales of general merit, organization of Ideas, use of details, 
mounting of argument with clarity, and mechanics. Descriptors 
were developed to differentiate performance along a 10-polnt * 
scale for each category of the Instrument. Estimates of Inter - 
reader reliability, made on the basis of 100 training essays in- 
dependently read and graded by two credentialed teachers were 
consistently high. * 

Data were analyzed by the Statistical Package for the Social 
Studies (SPSS). Condescriptlve, ANOVA, Descriptive, Cross- 
tabs, and Pearson Correlation programs were utilized. The 
main results of the study were: . , ' 

' .JL (1) Students who received a 10 -week unit emphasizing the 
SKllls of partitioning the argument and recognizing wi^rrants 
In arguments significantly outperformed control subjects In 
critical thinking skffls measured by the Wisconsin Tests of 
Testimony And Reasoning Assessment, Test R-1 (p<.007). 
Subjects' level (freshman or sopho'morc) did not affect achieve- 
ment on this variable. With reading achievement controlled, 
the effec>4J of the Instructional program on students' reasoning 
performance on the WIS^FTRA were again judged significant 
(p<.038). - 

(2) Studetits M^o received the lO-jupek Instructional unit In 
partitioning the arguniont and recognizing warr^ts In argu-*^ 
ments scared higher on the post -test compositions than control 
students In composition classes. Although a trend In the pre- ' 
dieted direction can be. claimed, slgnlflcan<;e at the .05 level 
was not achieved. ANCOVAs. with prc-tesf composition scores 
. used as covarlate controls, were also run to test the signifi- 
cance of botween-groups differences in students* ability to or- 
gan! te .and to nioiint ;irgument9 with clarity ln*wrltten com- 
positions. In organization, results were mixed. Experimental 
Subjects significantly outperformed controls on one but not both 
of the two post-test essays. On measures of ability to mount 
arguments with clarity, no sljfniflcant differences were ob- 
tained. Studonts enrolled In debate wore not disadvantaged by 
their Instructional unit and scored as well as students in a 
basic English course who were receiving practice In composi- 
tion writing. » 



<1) lio slgnlflcant reiattoriihlps were found betwcfen ci^Uical 
llilnktinf I as meaaured^by the WIeconetn tests of Testlmosy 
Mdlleaeoning Aiisessment^ Test R-!, and composlhon writii^, 
fs measured ))y H\e S subscfia^e modification of the mederieh 
Gtadloc Scale (Mirit, Organization, Detail, Argum^ and 
Meehanlcs): - * • ^ ^ 
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Since the first course in -rhetoric began at H;irvard in the 
IBtOV, college and university English departments have been 
concemtd about the writing proficiency of freshmen. .This con- 
cern was.^pnagnitled by the adoption of open-admissions policies 
in the slxtfes, and as a result inany English departments btf^an % 
developtltg remedial English courses to deal with the unpre* 
*pared student. • \ % - 

Thisatuciy proposes to Investigate this development from, 
a variety of perspectives. Its main jpurpose is tapresent a 
model textbook for remedial composition^ e^platn how it was 
used, and analyze the resulU of Us use in the.classroon\« The 
first three chapters provide a justification for suel^ textbook. 
The first chapter contains a discussion on the changing attitudes 
toward education In general and freshman composition in par- 
tlculai" that have resulted from the drop In SAT scores and the 
adoption of open •ad missions policies. 

The second chapter Is ah analysis of Information about re- 
medial programs at American universities based on a question* 
natre which asked the following questions: 1) How do you iden- 
tify the renpedial student? 2) What Is the relatlcin ol your 
Mmedial program to your regular program ? ^3) Who teaches 
your remedial courses? It there an orientation program for V 
the staff? 4) What is the focus of your curriculum ? the sen- 
tence? the paragraph? the essay? 5) What texts are you us- 
ing? 6) D<> you have any self -study documents that* we coiijd » 
see? ^'^ 

The third txhapter Is a history of the development of the re- 
medial English course at Ball.State University over the past 
five years» It Includes an evaluation of the texts that have been 
used, the different types of standardized tests that have been 
given, and the progress of a selection of 102 students. 

The foucth chapter Is the model textbook, Begltwlng Writing^ 
that was used l^ two special sections of English \61t In the Fall " 
Quarter of 1978. chapter of Beginning Writing ' follows 

the same format. FlrH-there Is an Illustrative quotation, usu* 
ally from a literary work, followed by a carefully written Intro- 
duction to the various forms Qf writing asslgcned in the remedial 
Bnflish program* Next are three illustrative essays: one by 
'.a professional writer, one. by a strong s^dent writer, and one 
by a nfeak student writer. E:^ch selection Is followed Dy ques- 
tions related to Its organization and develoj^ment, assignments 
for a journal, and a list of theme topics. Finally, there Is a 
cartoon that emphasizes a major point discussed with the chap- 
ter. ' 

The fifth chapter contains a journal of the quarter and case 
studies of twelve students from , the two sections wMch lised 
Beginning Writing . Th^s analysis identifies the Strong features 
the textboqk and those sections that will require revision. 



A^iSTORY OF; Audience perceptions embedded in 

THE THREE STYLES TRADITION IN RHEtORlC 
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mcALLlOTBR, Joyce Lynn, Ph,D. The University of Tew 
Mt Austin^ 1978, 192pp. Supervisor:^ James^. Klnneayy 

This atudy examines perceptions of the audience embedded' 
In depictions of the tliree styles doctrine in fhetorlcl it sur- 
veys repr^t^entative texts used for instruction in^^hetorlc and 
ctomposltl^ during the classical, medieval, and Renaisa^hce 
periods affVell as during ihe eighteenth, nineteenth, and twen- 
tieth certuries. Question^, which govern the examination of 
individual t|^8 include the following: 1) what are the author's 
• bases of distinction between each of the three sty/lei? 2) what 
psych9loflcal value does he attribute to individual elements 
or features of style? 3) what overall effect' does he attribute 
to combinations of elements he designates as slAiple, middle, 
or elevated styles? Questions which govern tl^e study's; con- 
clusions include: 1) how have conceptions of the nature and 
function of each of the three styles changed through history 7 
2) which, if any, effect evaluations of particjilar eJem'entW of 
style have remained-iumstartt? The study concludes that, while 
Judgmeits of style's most-compfelllng constituents have varied 
through history, many effect evaluations of partlculir stylistic 
elements hiave remained constant and may, therefore, be of use 
to contemporary composition theory. The study further con- 
clxHes that concern for the-audltor asf a primary source of 
language decisions has deteriorated In many significant texts 
composed since tlie eighteenth century.- The researcher sugr' 
feats that instructional methods used to Impf^ove high school 
and college vwrlting may better serye the student's needs if 
they are revised to Incorporate Iriformatlon and strategies 
which win help him analyze the demands of his audience. 



THE PROFESSIONAL OPINIONS, INSTRUCTIONAL PRAC- 
TICES, AND ATTITUDES OF SOUTH CAROLINA PUBUC 
HIGH SCHOOL TEACHERS OF ENGUSH CONCERNING 
THE TEACHING pF COMPOSITION Order.No. 790761? 

McCLANAHAN-DEVET, Rebecca Lou, Ph.D. Uniyerslty o* 
South Carolina, 1978. 158pp. 

^ "J 

Ther purpose of this study was to determine answers to the 
following questions: \ ^ 

1) What instructional practices ch^acterlze Ihe Ifigh 
school teacher of composition In the state of South ' 
Carolina? , \ 

2) What professional opinions are held by South Carolina 
high school English teachers concerning^he tfeachijie~^ 
of writing? > 

3) What are t,he personal attitudes of English teachers In 
South Carolina high schools concerning writing and tl»e' 
teaching of writing? 

A i%ndom sample of 400 high scjiool English ^eacherii^Wai' 
drawn from the total population of high school English teachers 
in'the state of South Carolina;; A four^psige questionnaire wrjt- 
ten by the investigator was sent to these 400 teachers, and*t98 
of th«ie teachers returned the questionnaire. In addition, the 
Investigator observed in thirty Advanced Composition class- 
rooms throughout the stat^, using an observational checkllat. . 

A« a result of the re8pf>n8e8 l^om the questionnaire and«ob« 
senraftions in English classrooms, the following findings were 

■ ■ • r"' 

1) Teachers were In aigreement on several issues related ' 
to the teaching of writing. In particular, the majority of 
teachers showed belief in th^ Importance of the interred 
lationships among the components of the English currlc* 
ulufn (language, literature, and composition), belief In 
V the Imjnrtance of the writing process as well as the 
product, and llcftief in the value of formal grammar study 
as a method for irnproving writing. 




D^Tstu^lMi's r«port«4 that tpproximattly htlf oft th« cIim 
' tint WM dfvoltd to Ut#ratur« and wl^itli^ iMtruetidn, 
With oM «^bur^h of tiMi tlmi dtvpttd to ltt#r»tart and oaa* " 
fourth of th#4iiiit dtVottd to wi'iting. Thu othir half of . 
tlnia^ aceordlng to toachurf , was d«voW»d to f^amniar, 
abulary,^Ulnf , and oral acMvltlea. DurjTnK the ilb^ 
rVaiiona in lEngllsh V claasrooms, It waa found thai ^ 
ovf r half of th« claa^voom time waa apent In aome^ aort 
el writinf inatrtktfoh amfp^actj^e. 

I) About htlf of ^he leachera reported uaually uplng lecture 
oi diacuaalon wh^nieachlng wrltlnif; the remaining ^ i 
leachera report#il organizing their claa^rooma into 
, ayiall groups ot ihdmdual workahopa^ During pb^rya-* 
liona of Engj|iah V claaarooma, lecture and diacuaaion 
• were found to be the moet frequently uaed inatructiofial ^ 
nethoda. 

r < 

4) On the questionnaire, most of the teachers reportednnl 
using a 'textbook or workbook des igned for compo«iti^| 
and only approximately one-fifth of the teachera aiiid 
they often use audioviaual aids to' teach writing. During 
the obaervationa of English V claairootns, textbooks 
werev observed in use slightly more than one-fifth pi the 

' tinoe, and i^udiovisual aids were observed in use slightly 
more than dne-'twentieth of the^totJtl class vtat, 

5) The majority of the teachers responding to the question** 
«naire said th^y felt less adequate to teach composition 
than to teach other aspects of th^ English curriculum, 
and only approximately one-eighth of the teachers said 
they felt most adequate to teach writing. When cfoas-* 

* tabulations were computed, It was found that over half 
gI the teachers who had taken no courses in the teaching 
of composition said they would rather teach other aspects 
of the English curriculum in lieu of composition, whUe 
less than oneHhird of the teachers who had taken two or 
more courses in the teaching of composition said they 
would rather teach other aspects of English than teach' 
composition.. 

6) 'A)'mosl thre#*^ourths ol th^ teacherj^ responding said 
they currentiy teach over 160 studjflb per day^ and al- 
most half said evaluating and gra^NiPcomposttions is 
thai/ hardest task in composition instruction. In additlpii^ 
the changes most often suggested by teachers for improv-* 
ing the teaching of writing were concerned'with evaluation 
and gradini, class load^ and organization of the school 
curriculum. 
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The purpose of this study was to determine whether weekly 
sentence -combining activities, practiced as. part of a one-se- 
mester remedial college compgAitiori course, would influence 
students' language performance in three a^reas: wrtting per- 
• formance as indicated by syiitactic measures and holistic rat- 
ing of writing quality; punctuation skills; and reading perfor- 
;iiiarice. - ■ 

The study examined the work of 102 treshmen, selecteA^^ 
the basis of staodardlxed test scores, ^ho we r^ assigned to'one 
of three treatment conditions: Forty-nlne students were en- 
rolled in tvi^o intact experimental. classes which>met three / 
times weekly and practiced sentence -combining in addition to 
the regular curriculum; 26 students were enrolled in on« In-' 
tact control class which met thrc^ times weekly and received 
extra writing practice in addition. to regular curriculum; 
aiMi 27 studftntfugifi Qontrol treatment were distribyited among 
lout regular composition classes meeting twice weekly and 
Ifidergolng the regultic composition curriculum. 

Ffg- and Post treatment writing samples i|nd punctuation 



poatlests of reading conjprehensloo and-^Sfficlency were ad- 
aiiiMfst^d to students In Treatment conditions l^ml % (those 
meeting three* times Weekly). Using T-Unlt analysis proce- 
*irea (Hunt, 19^5)^ student writing wa^ analyzed for pix fac-. 
tors ol syntactic maturity, Flye composftlon teachers alao. 

^ assessed the quality of pre -and posttest wrlUng by rating ' . 
#acli essay hoU^ticall^accordipg to agreed-upon criteria, Dlf- 
fiTrences in g^ns in mean scdres for all trea%nent groups on 
iyn^actlc, Writing quality, punctuation and readine measures 

. jrere registered on a one-way analysis of yarHiM; difference 
la aiean,gain scores between Treatments 1 and TWere also^ 

^ eompared by t-test/ Judged by the analysis of variance and tV 
teat on each fa/cftor, the expeciqiental group gains were signifi- 
cantly dlfferenton only two measures'of syntactic maturity, 
claufes per T^Unlt and adjective clauses per 100 T-Unlts^ * 

. and on one measure of punctuation, error identification. The '* 
•Tudy found no slgnlflcantndlfference in writing ^lAlity or read- 
Pj'^^^'njwjce of the groups before or after treatments. 
Tbe results of this study suggest that sentence-comblnjing 
methods and materials have limited usefulness In providing a 
means for developing the written syntactic skills and punctua- 
tion skills of remedlil college freshmen; the methods have no 

^mppf rent effect on reading performance as measured by a stan^ 
dardtzed t6st o| reading comprehension and efficiency at l«ast ' 
under the conditions of this study. , 



Hats wtre collected from ail students; In addition, pre- 
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AN APPROACH TO f BACHING STYLE IN SECONDARY 
EUDLISH COMPOSITION Order No. 7W7142 

M08HER, Terence Dale, Ph.D. The University o? Michigan, 
1978, 211pp. Chairman: A. Stephen Dunning 

Defining style as persona -^the personality projected by 
a piece of writing I argue in the first chapter of this dis- 
sertation that style deserves rpuch morf attention than it usu- 
^ f l^yiy®* *P »«co^dary English cpmposltjon. As oiMim^ans 
of teaching stylistic skills to high school students, I propose 
a program of fourteen exercises which 'approach style first aa 
the more or Jess spontaneous expression of personality, then 
as the deliberate manipulation of diction and syntax to create 
. "specific personas. 

Chapter II reports on an informal test of this program in 
a high school composition class. After a detailed analysif of 
students' work on each exercise, I describe additions and re- 
visions the program requires. I then present a set of five new 
exercises, incorporattng as nriany of thes/changes'as pos- 
sible. These revised exercises are a refined, expanded ver- ' 
sion of three earlier exercise on syntax,' the difficult feature 
of style that students had most trouble controlling. In my last 
chapter, I discuss at some length a classroom test of thesis 
exercises and coticlude with a brief appraisal of the approach 
I hye designed to the teaching of atyje. 

To most members of both testing groups, the exercises 
aueceesfuUy Introduce the general concept of persona, the utes 
•of personas in everyday discourse, and seviyal means of de- 
serltHng pet'sonas accurately. fespeciaUy InWercises Involving 
^ humorous writing, writing in contrasting per^dnas, and imi- 
* tating familiar adultrstyles such as •'officialese," the program 
also elicits writing that reflects a firm control of different 
levels of diction. 

From the work of both testing groppa, it beconrws clear that 
stylistic competence in general arid syntactic fluency in 
particular are not discriete slcills, but depend heavily upon 
^ eueh things as grammatical ability, synlpathy with others and 
their viewpoints, faclMty in logic and argument, general serl- 
^ousness about writing, and attention to specific features of 
language. Even in the five revised exerc^se8^ therefore, stu- 
dents succeed only occasionally in manipulatii^ syntax to 
ereate perAonas, ^^»^mt^9X.^i^KKt devjtc^s such as paral- 
If Ham and balano^L^ve espeidijaiy^iird for themio describe 
and use. gince stylifcc fluency rests partly^pon deliberate 
syntactic control, thes^elatlvely demanding exercises on 
syntax aeem necessary. Nevertheless, the most successful ^ 
exercises prove to be" the more playful ones those which ap- ' 
proach style as the intuitive expression of perrfonatlty. 
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' y j ■ . A 

•'Hw purydse of the pr^ent experimental Investigation was 
to determine the relatlvcleffectlveness of the Reception ap- 
\.pr9ach and the fiulcictf Discovery approach to teaching and 
l#l&nlnc the Syniptom Word Checklist and Revision Rules , a 
Mmlotlc device for Improving clarity of sentence expreissloru 
To achieve this purpose, a validation of the checklist and rules 
by sxperts in several fields of language studies was obtained. 
*A comparative analysis between students who learned applica- 
tlon.of the checklist and rules taught by the Reception approach 
ai^d students who leariied application of the checklist and rules 
ta^fhl by the Guided Discovery approach was performed/ 

TThe Investigator devised methods and materials both for 
the two experlniental g^Toups and the Traditional Grammar 
Croup which was ^aught traditional grammar lessons by re- 
ceptlork, \ ' 

In workshops conducted separ^iely for the Traditional 
Ql^Hnimar, Reception and Guided Discovery instructors, thf 
six instructors participating In the study were trained In the 
Implementation of treatments described In handbooks designed 
for each group* 

During the fall 1977 semester at Jersey City State College, 
Jersey City, New Jersey, thevposttest scores assigned by a 
team of trained scorers, for qualitative analysis, and a jury 
of experts, for quantlt?itlvc analysis, to 150 students who pa^ 
ticipated In the study were collected. The analysis of covari- 
ance $tatli^tlcal procedure was employed to analyze the data^ 
The data* were analyzed accordlr»g to two classifications. The 
flrst^classiflcatlon yielded differences between the Reception 
and Guided Discovery groups. The second classlflcatfoa.ylelded 
differences between the Traditional Grammar and the Reception 
(pou|^s. Among the niajor conC'lusloRS'^eite!- ^-.^-v^ ^ ^ 

Comparisons between the Reception Group and th e Guided 
Discovery Group . 

1. A significant difference In ability to Identify symptom 
words was found to exist between the two groujfe. The differ- 
ence favored the Guided Discovery over the Reception approach. 

2. M^signiflcant difference In ability to eliminate symptom 
words was found to exist between the two grouj^s. Both' ap- 
proaches proved effective, 

3. No significant difference In the ability to compose clear 
sentences was found to exist between the two groups. Both 
approaches proved effective. ^ 

Bo^h the Reception and the Guided Discovery approaches 
proved equally effective In teaching the Symptom Word Check- 
list and Revision Rules applied to eliminating symptom words 
and Improving rlarlty of sentence expression, but the Guided 
Discovery apt)rpach proved m^re effective than the Reception, 
approach Ih teaching students to Identify symptom words. 

<:o mparlso ns Dfet ween the Reception Group and the Tradl * 
tionaf Grou p. ~^ 

I. A significant difference In ablllty^to ellirilnate symptom ■> 
words was found to exist between the two groups. The differ- 
ence^ favored the Reception approach over the Traditional 
Grammar approach. 

. 1. ^ significant difference In the aMlity to compose clear 
sentences was found to exist between the two groups. The dif- 
ference favored the Reception approach over the Tradltidnal 
Grammar approach. 

^ * Because the Traditional Grammar group was also taught 
by reception, the differences Indicated In the findings may be 
ascrlbable to the difference In the target Inform at Ion. That Is, 
the Symp tom NVor d Checklist and Revision ^ules taught by re- 
ceptlbn proved more cf^p^tive than tradltUmal grammar let- 
sons taught by reception, in enabling students to eflmlnate 
symptom words and liviprove clilr^lty of sentence expression. 
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A PROGRAM OF WIU-HNO FOR RETIRED CITIZENS IN 
SOUTH DAKOT^ • Gr(J«r No. 71K)4922 

MUTH, Richard Charles, Ed.I). University of South Dakota, 
1977. 123pp, &jp«rvisor: Professor Paul Bl Otto 

The purpose of thlsjjtudy was to investigate the effect of a 
sptcific writing ^rograjn on the Improvement of writing skill, 
attitude toward writing,- and the self-concept, in respect to the 
M%x and prior educational experience, o( retired people IntHree' 
South Dakota^ senior citizen ^centers. » 

A. search 'Of the related literature Indicated that the improve- 
ment of self -concept of retired persons was a worthy goal of 
the educational community, and that such Improvement was pos- 
sible through the re-establishment of communication with soci- 
ety, ifrom which the elderly characteristically feel alienated. 
Research further indicated that successful programs had been 
implemented by engaging retirees In the production of a prod- 
uct of personal and societal value. 

On the basis of the research and the experience of the re- 
searcher as a teacher of writing^ a program was constructed 
for the selected groups based on an existing writing program 
for secondary /college students, authored by Ken Macrorle 
(Writing to be Read , Hayden Book Company, Rochelle Park, 
New Jersey, 1968). Selected readings were also taken frdjk 
Peter Elbow's text. Writing Without Teachers (Oxford Univer- 
sity Press, New York, 1973). ' ' 

A volunteer writing prograip was implemented with thirty 
members of three senior citizen centers located in the eastern 
and western parts of South Dakota. The instructional goal of 
the program Was for each volunteer participant to produce one 
autobiographical "case-history" whl(^ the instructor antholo- 
gized and published in booklet form. The writing program con- 
sisted of eight two-hour blocks of Instruction. The technique 
of *freewritlng^ was employ Al, to encourage the writing of per- . 
sonai events by initially producing a large volume of unedited 
thoughts on paper. These freewritlngs were then distilled into 
finished production. The published product serv^ t6 preserre 
bits of jWfloiTal histok7 for^poslefify, and encouraged the auth* 
orsto continue writing as a therapeutic and productive pastime. 

The kinds of data collected were: (ij scores on pre- and 
posttests of writing skill, attitude toward writing, and s#lf- 
concept; (2) the sex and educational level of each participant; 
and (3) subjective comments about the writing program by the 
participants during the final meeting. 

On the basis of t-tests of significance performed on the dif- 
ference between the means of the scores, it was found that, as 
a group, the thirty participants made significant gains in writ- 
ing 'skill, attitude toward writing, and Self-concept, after par- 
ticipation In this program. Results of the tests, when grouped 
according to sex,^h()wed the females making highly significant 
gains in all three areas, whereas the males made significant 
gains only in the area of self-concept. When grouped according 
to past educational experience,* It was found that those individu- 
als who had completed high school and had attended some coir 
^ege made signlflcjuitly higher gains than did those who had not 
graduate^J from high school, those who h:id graduated from high 
school but hiid not attended college, and those who held at least 
a baccalaureate degree. . 

On the basis of the results of this study, it wasconcluded' 
that: (1) the^^wrltlng skill, the attitude toward writing, and the 
self-concept of retired citizens can be Improved through par- 
ticip^lon in this program of writing; (2) that women tend to 
make significantly higher gains than^do men;' and (3) that those 
senior citizens who have J^raduated jrom high school :uid have 
attended some collegii tend to make'lglgniflcaiitly higher gains 
than those who have spent either more or fewer years in school. 
On the basis of the subjective comments It was conclutled that 
participation in this program of writing can be enjoyable, pro- 
ductive, and geneirally wqrthwrtlle for those whoVomplete it. 

Results of this investigation lead to the recommendjitjtens 
Uist, (1) since the male participants and participants with a 
certain range of educatios^it Jlackground did not evidence sig- 
niftcyt gains on particular tVgts, the nature and caus^of this 
lack of "signlflcsnt improvemem should he investigated; (2) this 
program of writing should be offered to as many groups of se- 
nior cttl7!ene as possible fo^ the improvement in .self-concept 



. ol. Ik9 •ktorly; and (3) a variety of programs be designed for 
t thle lie group, not necessarily in writing, but in other Jklll 
f kobby «r«aa, as well. 
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In thecal! semester, 1975, a new syllabus was adopted for 
English 306, the general oompoBltlbn course required for grad*- 
uation from The University of Texas. Thoaghone^of the primary 
goals of E. 306 Is to teach freshmen to write satisfactory papers 
of the. types required In upper division courses, none of the en- 
suing evaluations of E. 306 compared the objettlvea described 
In the syllabus with the work actually assigned la junior and * 
senior classes. The purpose of this study was t9check that ^ 
correspondence. The criteria set by this researcher for the > 
assessment of the preparatory value of the syllabus were (1) em- 
phasis on the>1)etor4cal elements most closely related to upper 
division essay grades, (2) definition of minimufn standards of J 
acceptable writing In E. 306 which correspond to those typical 
In upper division classes, and (3) specifications of assignments 
approximating the variety of conditions characteristic of upper ^ 
division work. ^ 

To compare the conditions of assignments^ questionnaires 
were sent to the teachers of 100 randomly selected upper di- 
vision classes. The survey revealed that most upper division 
papers are referential, either very short (up to 350 words) or 
rather long (over 750 words), and usually written out of class. 
The E. 306 syllabus stresses referential writing, recommends 
essays 500 to 750 words long, and makes no reference to writ- 
ing time. 

To Identify the rhetorical elements most closely related to 
the grades of upper division compositions, a rating instrument 
^ iij^as"Sfclriee3 wMc^ be usei3 Ky trafned i&valuators to pro-^ 
. duce a rhetorical profile of a single essay or of a group. After 
teeing and modification, this scale yas used by 3 raters work- 
ing Independently to analyze 60 gradi^ referential compositions 
from 20 randomly selected upper division classes. The reli- 
ability of these scores was .8. A factor analysis of the scores, 
showed that the upper division professors were. generally con- 
sistent In thpir evaluations, In that papers with the same rhe- 
torical profiles usually had the same grades too. The analysis 
also showed that comprehensiveness, logical relationships, 
and Information value- -objecWves emph;isi7.ed In the E. 306 
syllabus 7 -were the features most closely related to the grades. 

Since there la no discussion of grading standards in the 
E. 306 .syllabus, upper division standards and the strictness 
with which they were applied were compared tofthe grading , 
practices of E. 306 teachers. Seventy -two papers from ran- 
dom^ selected E. 306 classes were graded and then rated In- 
dependently by a repr(>sentatlve group of E. 306 instructors. 
A f^tor analysis of the grades and ratings showed that E. 306 
teacher^ emphasized the same featureji of cnmjV)Sltion as their 
U}pp%T division counterpai'ts; but were less consistent in their 
grading. While most C papers had.simllar rhetorical pro- 
files, many papers in the' A, and O-F) groups hud C pro-> 
flies, too. A discriminate analysis comparing the ratings and 
grades of E. 306 ahd upper division papers showed that E. 306 
teachers graded more leniently than uppt»r division professor^ 
Half of the A and H paprrs and nearly all of ihf* Q^and 2^^. 
phptrs had the same rhetorical profiles as- the •|K)or'* uppeF 
division papers. t 

On the whole/thp K. 306 syllabus is a.good one; the con- 
•V ditloas and types of writing specified correspond to tlume typ- 
ical of upper division assignments a,nd the rhetorical elements 
•mpHaeUed in ix)th the syllabus and In E. 306 igradlngjjrac- 
llces cocresjx)nd to thorje considered most li}riportant by upper' 
division professors. But the K. 306 syllabus Includes no op- 
erational guidelines regarding the appropriate degree (}f strict- 
nesA with which to apply the standards, and the E. 306 teachers 
pass with A*s some papers which would be considered poor » 



work in an upper division course, Thti is significant enough to 
hamper thei>reparatory function of both th* curriculum guide 
and of the curriculum itself. Until grading practices are rola- 
tlvsly consistent among E. 306 t«acherS|-and^t>veen E. 30JJ 
tei^shers and upper division professors, emailing E. 306 a prepa- 
ratory course is an act of faith and hdpe. . 
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Building on the^CompWence-Performance concept of trami- 
formatlonal -generative linguistics, this study endeavors to re- 
spond to W, Ross Winterowd's mandate that 'any theory of com- 
poiition . . . will have to take account of the disjunction between 
competence and performance** (Contemporary .Rhetoric, 1975)'. 
the study advances the theoretical hypofhesls that the compos- 
ting process Is a wholly organic one in which variable levels of 
performance occur as a result of various level^o^ stimulus 
value associated with particular topics, and, furthermore, that 
the performance level of a given composition Is to a significant . 
extent a product of the general leveL^ affective and cognitive 
stimulus value attending a student's encounter with a particular 
topic or subject at th^. time the composition Is written. 

The study examined the pre and post test essays written by 
•tudents In two sections of Eng 101 (first semester freshmen 
composition) at Ijjdlana University of Pennsylvania during the 
•prjng semester, 1977, in response to the topic assignment, 
"What is Creativity?" The experimental part of the study was 
designed to tfst the following hypothesis: r 

A mode of Instruction, consisting of a collection of read- 
ings augmented by an audiovisual presentation ^ selected and 

desi-gnedio sttmalate and'^hrlch^ffie affective arid cognitive 

dimensions of a group of students* experience and percep- 
tion of a given subject will result In a correspondingly higher 
level of performance (Indicative of Improved! task compe- 
tence) when the students write a composition on the subject. 
In the administration of the experimental treatment, one 
group designated ''control" Received only the readings: the 
otlier group deslgnated^^'experimentar* received the readings 
augmented by the audio-visual presentation, tn rating? the test 
essays for purposes of statistic^ analysis, three methods of 
. rating were employed: holistic, forced choice, and anal>1ical. 
While^the forced choice method of rating revealed an Im^ 

?Qeyed level of writing performance by an over|j^ margin of 
SKs percent to 29.32 percent, both analytical and holistic 
m^hods Of rating disclosed a degree of overall improvement 
that was significant at .01 lejirel of confidence. An analysis of 
variance ofthe gi(oups treated separately disclosed a degree 
of improvement, significant at levels ranging from Dji to .01 
levels of c^i^ld^nce. An analysis of variance of the groups' con- 
sidered sepMUtely for each of the analytical categories (Ideas. 
• organlxatlonf wording, sentence structui^e, and conventions of 
punctuation, spelling, and mechanics) d|sclo3ed degrees of Im- 
provement ranging from "non-signlflcant" to •^significant*' at 
.05 and ^Ol levels of confldence% 

The results of the study confirmed the retainability^f the 
experimental hypothesis. 
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ThrpurppM of . Ihls* study istdsyntb^^izelnslghtsfVoraVari- 
ousdiflclpllnt* about persons ohd Hboutwi^itingsoadto emerge 
'with a more cfompl^te composition theory. Our^current theot^ . 
l^kt'sutflclent expUumtury pow^r, for it <XU9n not covei^ the'^new 
frontier* of Busic'Writing or vajrious facets of the writing e^ent. 

Central to the theory t)re$ented here is the understanding ^ . 
that persons are individuals and muftt be responded to in their 
eniqOMess if they ar« to team to write effectively and 6njoy- 
ably and if we are to beam as much about composing as poesU « 
ble. Tilt dissertation explores various dimensions of that 
• MlilfiuenMs: deferences in experiences, percjSptions, pereop^ 
language use, h;indling of tile comp«Bing process, stages 
clevtloptnentul growth as v^it.ers, writing difficuUiea, ujilque 
^9e<;» of errors; and re^s^ns iSr error^s^and other w/iting prob- 
lems. The' dissertation rest^s on the thesisYhat fullcfr atttntlon 
to persons provtden an important part of the theoretic;il founda* 
tlon for.our discipline ;md represents* a significant direction 
fpr both the teaching aitd reseiirchlng writings 

After presenting the nee^l for a niore adeq.uatecxjtViyj)Sltit)n 
, theory, the"disHertationprovide3 atheoreticalconstr^ict based on 
thecentra^^^y of th^person in the wfiting act. Turning. to under- 
standings, about per^ns from phenom^ological cocioK?gy, philos- 
ophy, and pay chplogy, the diasert at ion prpyidesevidence for* the 
importance of persons aswriter^. Tl\e.{hitoretiral base presented 
> fn Chapter TNvt>'iSconsistent with the ^mjjliasisoo'the self in yari-* 
oujpersonallty.thearies. With third force" psychology, and wUh 
phenomenology. Thedissertation hext explores varl^ facets of 
the writing act, so as to extend understiuidings of writing beyond 
that of writing jiscognition. Chapter. Three examines w/'iting as 
process, writing as interpersonal communication, writing ascre- 
etiojrt, writing juid fectlings, writing 'and the unconscious. 

/ Emanating truru the. base provided ^ij^xmt'persons and writing 
Jinthefirst threiB chapters, Chapters Four and Five provide teach- 
ing and renearch directions, f(Cr just as persons aslndivi^uals ^ 
' are cwiti'al to the composition theory presented here, so are' ' 
/tHey 'central <pour teaching. ;ind resi^arrh. Chapter Four st reuses- 

a teaching direction which focuses on re8t)onding to students as , 
. individuals, whether ln\i tutorial-6r da^ssroom ^lettUig, so as to 
uneaj^th'souctre?* for error and student perceptions of them- 
selves, >^riting, and their writing problem.s. The response to slu- ; 
dents as individuals includes seeing where, they \ire develop-. 
m'#ntaUy vis-a-vis learning to write, developing 8oU-i^flecti(jn 
and Intuitions about writi^ig,' and understiuiding feelings nsweJl 
M giving mipport^here needed. Chapter Five calls for.qUalit;t- * 
tlve research into the composing behavior of individual writer^, 
especially of probleni writers. Such research is needed so as to • 
discover Insights from individuals inK) th'ecomposing process, In- 
sights which can later he extended to larger samples imd tested 
In Acoptext^cJ verification. Therliapter also suggests methods 
for falsifyl4ig/tbe theory offered here. 

The sl^dy concludes with proposals for training toachei»s of 
Basic Writing and fAr a re-^isinned, interdisciplinary coinposl- 
tioh program. While the dissertation takes as Its focus 
th# p^as)^ or proble^n wrl^^ t!>|^.'understanding9 presented 
• here should be equally usWrf t6 any teacher or researcher of 
^ writing. * . 4 . , • * 
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Tfhe *tudy was designed lo^trst tho efflfVt of some now rhcrto- 
,rlc lt»ionsj)n the writlon exprnsslon of a secondary school 
> reeeArchVample. The oxporimentil gnlup was giveMi eighteen 
nt^j^ rhetoric )esmins wbUrh Involved pro- writing exorcises and 
* which taught'Stud^nts ^i) irrrfudc In thi^ir paragraphs acknowi- - 
O Jed ri||di»r helps. These lesscms^rre InU^ndod to make as 
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; concrete as possible Vme pr4)cefires for writing^ unified, co- 
' h«r«nt piifagraphs,^ The lessons were based on the premise 
that ^paragraph unity is a function of the yt^edicate of the topic 
.sent#lict.iui<Mddftlonal inforntStiOn that is clearly r^ated to 
that preiilcate; and on the premise that paragraph coherence 
is. (he function first of the subject of the topic sentence which 
.. If IncludQd by reference, repetition, or implication in every 
: sentejice of the paragraph; second, of the logical artai^gement 
of lirfbrmatlon within thfe paragraph; The research was con- 
ducted \o begin to answer these questions abouHhVnew rheto- • 
rlc. lessons: (l) will the;lessons help students write more ef- 
fectively than students who are taugHI by the conventional 
method of instruction? (2) Are these lessons equally as effec- 
tive with one language ifevel student as another? 
• The research Indicated that the e^^perlmental group 'wrote 
paragraphs that were more effective than the paragraphs writ- 
ten by the cotitrol group. A careful study of the data further 
indicated that the gfrfeater effectiveness of the experimental • 
paragraphs was owing to superiority in the areas of uhity^ co- 
herence, and cunfent. A§ might i)e exi>ected then, the exj)^ri- • 
- mental paragraphs were somewhat r^ore readable than the con- 
trol^ paragraphs. It is necessary to note results that revealed 
rto Ifrafter effeetiveness from the experimental treatment. .., 
These^'^reas of equivalent effectiveness are general tmjjrejl- 
sion on educated readers. and some specific elements of writ-* 
ien expression- -language, senjtencre structure, and mechanical 
correctness. Finally, neither treatment ^^•as shown more suit- 
able IB either low-avertige - language level or to average-lan- 
guAge level $tudent8. .. . 

Even though this research presents a strong argument for 
teaching invent ion and arrangement, it also presents a .strong 
argument for teaching style. The data reveal thalr.to. teach in- 
vention and arrangement is not to teach style. Clearly students 

o under St J 



rveed to understand the sentence as well as t 
paragraph. ' 
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This study wa^i conducted with 112 freshman composition 
students at EJutle^jOounty Comtn unity College (Pennsylvania) ' 
to determine wheftier experimental students who attended a 
supplemental weeRy or bi-weekly individualized conference in 
a wfitlng skills corner In plaje of one hour of regular instruc- 
tion would sTipwyjBt^mlgantly greater improvement dn posttest 
essay tnd standardized test scores. than would matched GontFol 
'su^ects who did not h^e v^cehs, to a writing skills center. 
A supplemental purpc^lPfi^/o identify within the experiments! 
group those students i5*f^3W|be(lted U^e most from attending a 
wi»itijig skills center. *'L^.>^^ ; 

During the study, ^'^^^\n\eni3i\ pubjfcts enrolled in one ^ 
- section of ,)^ho .Introductof^yihman composition course ts\ight 
by a traditional method (Jr-lOr—no remedial composition 
courses are offered the college) were cqnforoncod Indlvldu- 
sUy in tho WritlngSkllls Center by the Investigator and his asr. 
iistMnt on a mlnlnium of four Qut-of-class papers, and 14 ex- 
perimental subjects enrolled in the second level freshman 
composrtion course taught by .a*Garrlson-typo moth^ (E 102) 
weri^conforonced likewise on a^minlmuni of foui;^out-of-cUss 
pspers. Other Conferences for these subjects dealt witJi varl- 
pus exercises Yorjn^llvldual Weaknesses. Matched control sub- 
jects at^thef^e hvo levels In.othor sections taught by the same . 
Instructors nw^t as u.sual three timo.s per Week in the chissrodm 
with no asfilstance from tho Writing Skills Center.. Pretest and 
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^fMllMl Msaya wbra adminlateri^ at th/baginnipgVnd at Um : ' 

Mi il llw aamaatar to ail of thu aubjfcta according to guklflUiaa ^ 
y l>y'8andar« and LltUallald, and tha College EngtlAh 



: Taal and an altitude li^vantpry mantionad by Lacqya ^ * . 5 

Md Itorwood were alao utUUed aa preteata imkI poatteata. At ^ . ' : . / 

the and cC the aemeater^ five experienced teachera rated each ' ^- 

iaMay aeeordlng to the Di^jirlch Rating Scale. \ /' ■ ' ^ . 

KenMa ahowfd that the expfcrlmenW groupa did' not iaiiprc<»e j \ $CD ^ : / 

•l^iltkMlly more than did the control groupa, although U p^^ ^ ^ ^ 

ee«l of the experimental E 101 auk>jecta a^tf M) per cent ol the « . / ^ ' 

aiqperlM^tal E 102 aubjecta, repreaentlag both ifexea and a / ^ 

wide range of achievement, attitudea^ agea, and Hfograma of 

aliidyi did Improve algnlficahtly more than did matched controk 
. Ml^Mta; thia latter finding aupported Sandera and Llttlefleld'a . ^ 

eoatentlon that aigniflcant Improvement in writing does take ■ ^ . ' * ; " 

. ^Iae# and can be meaaured alter a aemeater^a time. Tlte're** . * • . 

, ai^lltalao lodicated that the experimental g^ . 4 - \/ 

♦ •(aailrily more (at the E 101 level, eignlficantly more) on the p 
V mbeategoriea of 'Ideaa'' in^ ^'Q^nizatloti,* which aeemlngly ^ 
: underacored the Writing: Skilla Center^a ability to as^^ 
* dMia with prewriting aklila when they ^dropped in** for hel^^ 

Tlia Ifiveatlgator concluded.that a writing a^Ullla center might . ' 

Mt reach all atudent a who have serious motivational or work 

load pr^len^s^ buHhat It might benelij: various types 

.i^ei)lt^^|aot just /'akilUdeficieitt^ students), pei^haps especially ' . ^ * _ 
th^V who are receptive to such instruction from the start. ' % ... 

The Investigator also advocatiN! referrals for sope students . > . • « 

and the' fact that^properly administered pre*t6dt essays (not • - . 

•tandnrdized tests) may be the most accurate diagnostic inatru- 

ntantia. • ' V 

Reconimendations for future studies included the 8ug;geation . ' V 
that inore than five out^of-class papers be assigned at the 

S 101 level, so that more supplementary writing skills, center * - i-t ' . . ' * 

csofiierences on^vpapers cflln be held, and that larger sample . * . 

alies be utilised iii. future studies to verify the finding^ and to ^ ' * 

V auhatahtiate how well writti}g skills cente:if instruction supports " * / 
method of classroom instruction and level ofinstruction. It '^'^ 
waft alap suggested that lar'ger Sample sl?es might better deter- 
mine a writing skills center's potential effect upon attrition. ' I . ' ' ' \. 
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The jiroblem of the'stu^y Is fhl's: Is teaching writing through 

a prof ram that comblneii group process and d)^n structure ef« - ^ 

fectlve In a classroom situation? Answers to questions raised ^ . * 

In thIa study haVe ramifications for curriculum decisions^ 

claaaroom ^methodology, aiid supervision of teachers. 

Thta study replicated an earlier study by William S. Palnver 

In which three student* were taught by a rtiethOd similar to this ' 

one. The' focus of that earlier study was expanded so as to in - 

elude a class of twenty -two stiidenta. Foi^ tv^enty-flve lesaona 

this Claaa received Instruction In. composition by working in ^ ^ 

ffOeijw aa they wrote, read, dlscifssed, juid revised their own * • 

{Mid ttialr peers'.composltlbns, SpeciaremphaslK was placed y ^ 

on the iiaa|;e, Diacemeni, and frequency 6f the addltly,e elemem, . 
. the free modifier, In ^Jie st^dehts' sentences; and these cle* 

a9#Mrwere compared aiid analyzed for the pre- and post ^tay^ir^ 

for each student. '""r^ '^^'> 

'^a Wreault of the treatment, the students* use of frli^it^rflV, "^/^Sh 

Here waa cOifalderabJIy Increased. They also composed'm^e " / ^ '^^ ' | 

cainiilatlve Sentences In which free modifiers occupy tibe f»?%|!4:vP^^ ^ ' 
' pMnion Furthermore, they increased th<r degree of saturaM4||S!^* ' 

ol free modifiers per T^unlt In their writing. THlf sugg^^ta '-v / 

liMilt^l8 program la a realistic, viable alternative for toachli« ' ^ ' ' ^ 

Wf lllnt.^ Whether or not It 11 more effective than other methoda ' 
y bf (eaahlng writing ia a point of departure for moi*e research 



14 



* 

■ ,. ■ . . . ♦ ■ - ■ -2 ^> , k'.>li. . 



.J 




Copies of Che dissertations nuiy be obtained by addressing 
your request to: 



University Microfilms International 
300 North Zeeb Road 
Ann Arbor, Michigan 48106 



or by telephoning (toll-free 



an ^mub 

r 1-800- 



521-3042 



ERIC 



